Being Me with Dug
Who is Dug and what does he do?
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SHOWCASE SESSION: LOVE AND
PROFESSIONALISM: THE EARLY
LEARNING AND CHILDCARE LEAD
PROFESSIONAL
AUTHOR(S)
Jane Malcolm
AFFILIATION(S)
National Day Nurseries Association and The University of Edinburgh
SUMMARY
[MAX 20o-300 words]
This PhD research project (at the University of Edinburgh) explores the role love plays in the
professional identities of the lead professionals in early learning and childcare (ELC) and how they
manage love in their settings. This research conceptualises and defines love in ELC to clarify what
love looks like in practice. This research argues that both language and personal experiences of love
have an impact on the understanding of the loving practice. To bring about a collective
understanding, I have developed the framework for love-led practice, which supports lead

professionals to reflect upon their own professional identity and support practitioners’ practice to
be underpinned by love.
If all the aspects of practice described in the framework for love-led practice are being attended to,
then children should be experiencing love. Love is not all about cuddles it also represents safety,
security, care, emotion, reciprocal love and adults who have knowledge and understanding of
children.
Love is an emotional feeling and means different things to different people, therefore it is not
something that can be regulated. However, the preamble of the UNCRC states that children can
expect to be loved within a family environment and we also know from a wide body of research love
is an integral part of healthy development for children. Children should therefore be able to
experience love when they are in ELC.
The conclusion of this research invites policymakers to reflect upon the findings of this research,
which proposes that love is already there in practice and those lead professionals must have the
confidence to support love-led practice with integrity and professionalism. This can be done by
creating enabling policies, which embed love at the heart of the practice.

SUPPLEMENTARY INFORMATION
Research Blog - http://janeymphd.blogspot.com – Love in Early Learning and Childcare

Midlothian Council Mid Mouse – Intergenerational Transition
Project
.
Knitting our
community back
together.

Over 2,000 mice were
knitted by our local
community groups.
All new Primary Ones were
gifted a mouse knitted by
their community.

#Midmouse generated much
love, sharing, poetry and
connection.

Transition based upon
community and connection.
All our children received a
mouse.

Shared stories following the
Six Principles of Transitions
from Scottish Early Years
Transitions Policy Statement
(2020).

SHOWCASE SESSION: MIDMOUSE –
KNITTING OUR COMMUNITY
TOGETHER
AUTHOR(S)
Emma Scafe
Jacqueline Matthew
Sally Ward
AFFILIATION(S)
Midlothian Council Early Years Team
Play Base
LASC and The Link
Midlothian Council ELC providers and Primary 1 staff

SUMMARY
In Midlothian we believe that the journey through education should be filled with ‘joyful anticipation’
(Dunlop et. al, 2020) and not marked by artificial breaks at particular points. We aim to focus on
children where they are at now, celebrating and enriching their ‘being’ and creating a sense of
‘belonging’ within not only Early Learning and Childcare (ELC) settings, but also as a part of the wider
community.
Recognising the need to develop smooth, seamless, transitions for young children and mindful of the
widespread trauma created by the pandemic, Midlothian’s Early Years Team developed a transitions
project with the purpose of ‘knitting our community back together’, an intergenerational project where
everyone was welcome to contribute.
We engaged with members of our community to knit mice to be gifted to each child starting primary
school. Many people who had felt quite isolated during lockdown were happy to get involved in
something creative and useful. Knitting and crotchet patterns were distributed to interested groups,
and individuals in the local community were keen to support by creating mice. We were supported by
local charities and partner providers who helped with collection and distribution across our authority.
Prior to the gifting of the mice to the children, every ELC setting received a mouse before the summer
holidays. Six stories were chosen to be read with children, each one focusing on one of the six themes
of the Scottish Early Years Transitions Policy Statement (2020). A series of experiences were planned
around these stories focusing on each key theme. These experiences encouraged practitioners to use
the mouse as a voice for the child to explore the themes and make links between their ELC setting and
Primary 1 classes.
#Midmouse was used to share stories, poems and photographs of the 2,000 mice as they began their
journeys with their new owners. We inspired a number of poems, cards, dance parties and
intergenerational community events capturing the imagination and joy of being part of knitting the
community back together. One knitter commented, “What a great idea and way to help children in these
difficult and uncertain times. I am glad to be giving something back to the community”.
Following positive feedback, we plan to repeat this project for our children in 2022, developing the
community aspects and encouraging schools to work with their local groups to continue to knit our Mid
Mice for our Midlothian children.
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SUPPLEMENTARY INFORMATION
[NOTE: PLEASE ENSURE YOU HAVE PERMISSION TO SHARE ANY IMAGES.]
These were the books we chose to focus on with the key themes around transitions identified.







Entitlements: Children’s Rights, culture, identity - There’s a Bear on my Chair by Ross Collins
Expectations: Families, communities, sense of belonging -Bloom by Anne Booth and Robyn
Wilson Owen
Opportunities: Change and continuity, progression, fears and anxieties - The Worrysaurus by
Rachel Bright
Participation: Families, trust; honesty, knowledgeable, curious and competent children -This is
Our House by Michael Rosen
Contributions: Sense of belonging; favourite memories, stories and experiences, pride and
feeling of competence - Giraffes Can't Dance by Giles Andreae
A mouse was also given to every Primary 1 class as a bridge between ELC and school. Primary 1
classes and a copy of the final book, “The Lion Inside” by Rachel Bright was shared across
both school and ELC settings.

We created a series of experiences around these key texts with carefully designed, developmentally
appropriate experiences to encourage the children to explore these key themes, using the mice as their
voice. The experiences were offered to all children who attend ELC within Midlothian Council, including
all funded partner providers and Child minders.
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CREATING
COMMUNITY &
SENSE OF
PLACE
THROUGHOUT
THE SEASONS

Stramash as an organisation started
working together to develop a yearly
calendar, or Place-based Planner, that
we believe will help us achieve the goal
of nature connection in our
communities.
We firmly believe that intentionally
planning in this way meets our shared
ethos as an organisation; it respects and
reflects the individuality of “place” that
each of our nurseries is in their own
right, while also recognising that they
are a piece of their unique larger
community.

Stramash.org.uk

Stramash, as an outdoor provider of early years education, reflected on
our own shared pedagogy in relation to nature connection. We
recognised that we already spent 90% of our time outdoors with our
children in all weathers but how could we, purveyors of place based
education, deepen our shared connection to the natural world? We
wanted to deepen these connections not only through our practice with
the children, but also with our families and our communities at large.
Stramash as an organisation started working together to develop a
yearly calendar, or Place-based Planner, that we believe will help us
achieve the goal of nature connection in our communities. We firmly
believe that intentionally planning in this way meets our shared ethos as
an organisation; it respects and reflects the individuality of “place” that
each of our nurseries is in their own right, while also recognising that
they are a piece of their unique larger community.
Realising the Ambition states that settings should have “intentional
planning that sits naturally with the seasons and rhythms at nursery.” By
putting ‘place’ at the centre of our planning we believe that we are taking
a decisive step to build environments that not only promote further
global citizenship, but are also engaging, provocative, and vehicles for
high quality responsive interactions.
This process won’t only embed Learning for Sustainability into our
curriculum design, but this shared pedagogy will support our actions as
a staff team to deliver Curriculum for Excellence in a learner led and
holistic way. Undertaking tasks to maintain our nursery environments,
while also being in tune to the changes in place over time, will give
children, staff, and families a sense of ownership of the site as well as a
knowledge of the natural cycles of plants, trees, weather, and growing.

This will enable staff to deliver Curriculum for Excellence in a way that is
authentic to learners and relevant to the place they live.
Already, we know we are achieving this for a variety of reasons. Firstly, we
can see the physical changes to our sites and the progress they are making.
We are also documenting the process with the children in storybook
format which gives us a vehicle to not only document their learning, but
also revisit their learning over time.
Place-based learning isn’t something that is new or something unique to
Stramash. However through this process, and for all the reasons discussed
above, we believe we are taking the steps as an organisation to build
foundations for a truly supportive learning community. This will not only
help us deliver all aspects of the curriculum, but more importantly realise
our own ambitions to connect further with our families beyond ‘just a
nursery and childcare experience.’ We want to collaboratively nurture a
place they can always feel a part of and is always a part of them; our
conscious effort to recreate the ‘village’ it takes to raise a child.
We recognise that outdoor nurseries are a relatively new and emerging
sector within a Scottish context. We believe that the Place-Based Planner is
a step forwards in terms of documentation not only within our sector, but
also one that all early learning and childcare can take thought and reflect
on in terms of their own practice. We are more than just acting sustainably,
we are acting in a way to move things forward.

Stramash
Social
Enterprise
Freedom to Learn
Inspired by Nature

Who are Stramash?
●

A Social Enterprise founded in 2009 which at the
time focused on working with primary aged
children delivering outdoor education
experiences

●

In 2012 opened our ﬁrst Outdoor Nursery in
Oban

●

Now currently a collective of 4 outdoor nurseries
(the largest in Scotland) also delivering training
and still doing some work directly with primary
schools

What are we trying to
accomplish?
●

High quality early learning
and childcare through the
outdoors

●

Our approach is relational;
-people, place, and
community

●

Play based

●

Fully immersive outdoors

“With a tree, all the growth takes place at the growing tips. Humanity is exactly
the same. All the growth takes place in the growing tip: among that one percent of
the population. It's made up of pioneers, the beginners. That's where the action
is” Abraham Maslow

Starting a “Field of Dreams”

Creating
a Space
for Play

Realising the Ambition
“Children ﬂourish when playing outdoors in all
weathers. Feeling sun, wind, rain, snow and ice ﬁrst
hand is important as it connects us as human beings
to the planet we live on. Being in nature stimulates the
senses and nurtures a sense of wonder and awe at the
processes of life. Outdoor environments can offer
different surfaces, different levels, lots of natural
features to explore, trees to climb, and bushes and
shrubs to hide and build dens in. Different natural
spaces can simultaneously ignite creativity and
imagination whilst fostering a sense of wellbeing and
calm.”
-pg 56 Realing the Ambition

The Lost Words

Retrieved from:
https://www.johnmuirtrust.org/john-muir-award/ideas-and-resources/literacy-and-nature/the-lost-words

Being galvanised forward

“Now, over half of us live in an urban environment. My
home, too, is here in the city of London. Looking down on
this great metropolis, the ingenuity with which we continue
to reshape the surface of our planet is very striking. It’s also
very sobering, and reminds me of just how easy it is for us to
lose our connection with the natural world. Yet it’s on this
connection that the future of both humanity and the natural
world will depend. And surely, it is our responsibility to do
everything within our power to create a planet that provides
a home not just for us, but for all life on Earth.”
-Sir David Attenborough

Sustainable Development Goals

Writing a rationale

Parent Volunteer Days

Seeking Support
-CCAF Grant Dec 2020
-Commercial
Polytunnel
-120 Fruit trees
-60 soft fruit
bushes
-Orchards for Schools
-30 fruit trees
-Woodland Trust
-Delivery due in
November will bring us
to 2,000 trees from
them.

Staff Development

Clare: https://www.westhighlandherbal.co.uk/

Pete: http://www.ruralskillstraining.co.uk/

Place-based Planner

Recording our Journey

Just like the boys and girls at
Stramash the willow has grown a
lot this year...maybe a bit too
much!
The staff thought this was a great
opportunity for us to show the
children how to plant even more
willow.

17

Andrew is doing a great job to safely use
the loppers to cut the willow into nice
straight pieces.
We measured the willow by checking the
width with our ﬁngers. We only wanted
pieces which were either as wide as one of
the big people’s ﬁngers are as wide as two
little person ﬁngers.
The children thought it was funny to
compare ﬁnger sizes.
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Ailsa is measuring the willow using “sammy
the one metre snake”
One whole rope is longer than we wanted to
plant so Ailsa is bending the rope in half.
Our pieces of willow will be 50cm long.
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Before we could plant the
willow we needed to sort it
by thickness.
Hannah asked the children
which pieces of the willow
“are the same?”
The children sorted them
into four piles.
We are now ready to plant!
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The ﬁrst step for planting was
making a hole. To make a hole we
use a willow dibber.
Tallulah did a great job using the
hammer to knock the willow dibber
into the ground.
What good concentration she
showed!
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Tallulah and Ivar are doing a great
job of keeping themselves safe by
staying back while Gabby is
hammering.
Gabby is doing a great job
concentrating with the hammer
and Lyndsay is helping her by
holding the willow dibber.
It’s always good to ask for help
when you need it!
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Cameron’s surprise is a “magic can”
which is going to do something special
to the willow today.
We are going to ﬁll it with pieces
smaller than the little peoples ﬁngers.
Charlotte is now using the can to
measure where on the willow to cut.
We need to make sure that all the pieces
can ﬁt into the “magic can.”
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Tavish is planting the willow piece in the hole
that Orlaith made.
They used the “sammy the snake” bent in half
again to measure the distance between the
trees.
The children did a great job planting all the
trees 50cm apart.
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Ivar is collecting the willow pieces to put
inside the “magic can.”
We practiced our counting as we put each
piece inside the can.
Sometimes we practiced counting by saying
there were 5 pieces of willow on the ground
and you have put 2 into the can so far. That
means we have 3 more pieces ready to go in
the can.
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Inside the “magic can” the willow had
changed to charcoal!
Everyone asked if we could get out some
paper and draw some pictures.
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Grayson was really proud of his
picture.

Grayson told us it was “a big lorry
and two tractors!”
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Possible Learning Opportunities
HW-13 Through contributing my views, time and talents, I play a part in bringing about positive change in my school and
community
HW-50 I am learning about respect for my body and what behaviour is right and wrong. I know who i should talk to if I’m worried
about this
SS-7 I explore and discover the interesting features of my local environment to develop an awareness of the world around me
SS-8 I explore and appreciate the wonders of nature within different environments and have played a part in caring for our
environment
SS-17 I make decisions and take responsibility in my everyday experiences and play, showing consideration for others
SS-18 Within my everyday experiences and play, I make choices about where I work, How I work and who I work with
NMU-1 I am developing a sense of size and amount by observing, exploring, using and communicating with others about things in
the world around me
NMU-2 I have explored numbers, understanding that they represent quantities, and I can use them to count, create sequences and
describe order
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What’s next?
●

Continue embedding our Place-Based Planner within all of our sites

●

Continue to seek support from professionals outwith Early Years who can give us the skills to
support our children’s connection to our ‘special places”

●

Challenge ourselves as an organisation to make decisions that support us in being carbon neutral

●

Continue to seek ways in which we can we engage our whole nursery community in our efforts

Thanks for listening…
Questions?
www.stramash.org.uk
@stramashoutdoor
facebook.com/stramashoutdoor
@cameronsprague2
cameron@stramash.org.uk

SHOWCASE SESSION: SUPPORTING
WELLBEING AT FALLIN….
AUTHOR(S)
Denise Wallace – Head of Nursery
Claire Gemmell – Principle Early Childhood Educator
AFFILIATION(S)

SUMMARY
We believe that relationships are at the forefront of all our work in Fallin Nursery and are
strongly reflected in our nurturing vision and values.
Knowing the adversities facing our families throughout the pandemic, we remained strongly
focused on supporting their health and wellbeing during this time. Alongside our partners, we
knew our families very well and were very responsive and sensitive to their individual
circumstances. This allowed us to provide a targeted and personal package of support for 20%
of our families who needed it most. In ensuring a universal approach which was relevant and
meaningful, we firstly consulted with families and responded to their feedback and suggestions.
As part of staying connected, the full staff team then created a plan and used social media

platforms, garden visits, video and phone calls to share a range of experiences and
programmes to support the health and wellbeing of all within our community.
At the very beginning of this journey we began documenting the impact of Covid -19, in
particular how this led to the closure of all our schools and nurseries during the first ever
lockdown of our country. As the months progressed we captured the experiences of our children
and their families in our very own special Covid-19 Memory Book. This showcases the power of
strong supportive relationships and how a community pulled together during an extraordinary
time in our lives. It celebrates the journey of how we reconnected and transitioned back into life
after lockdown and how our nurture work was paramount in ensuring our children and families
felt safe, secure and supported throughout.

SUPPLEMENTARY INFORMATION
[NOTE: PLEASE ENSURE YOU HAVE PERMISSION TO SHARE ANY IMAGES.]
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Supporting Wellbeing at Fallin...
Throughout the pandemic we placed supporting our families wellbeing at the forefront of all our work.
We have captured these experiences and the voices of all our children, families and practitioners in a
very special way.....
"Our Fallin COVID Memory Book"

Our Vision and Values
Our Vision & Values

At Fallin Nursery we continually strive for excellence and quality in all areas of our work. We seek to
provide a safe, welcoming place within our community where all fe el nurtured, respected, with a sense
of belonging. A place where children are at the core of all we do, who are motivated and engaged in
their learning in order to reach their full potential.
Our relationships are at the forefront of all our work and are strongly reflected in our nurturing values:

•

Welcoming

•

Nurturing

•

Connected

•

Respectful

•

Kindness

Our Aims
We are passionate about continually driving forward improvement and meeting the needs of our
families through the following aims:

•

Develop and foster nurturing relationships with children, parents/carers, partners and the
wider community, in an environment where everyone feels safe, welcome, respected, valued
and connected.

•

Provide a broad and balanced curriculum both indoors and out, with high quality learning
experiences that support and challenge children, through an effective blend of adult
supported and child-initiated play opportunities.

•

Ensure children have a voice, know their rights and are at the centre of their learning. They
will be consulted in decision making and experiences which take account of their individual
interests and needs.

•

Continue our nurturing approaches work to support children to understand and regulate their
feelings, become emotionally resilient and recognise that everyone has equal status and equal
opportunities.

•

To develop systematic robust self-evaluation approach which involves all and strongly impacts
on securing children’s progress.
•

•

To establish whole family approaches and partnerships to support children to become
successful learners, effective contributors, responsible citizens and confident individuals.

Develop an empowered system which grows stronger and more confident in leading learning
that achieves excellence and equity for all.

The Fallin Poem

Staying Connected with Families

Throughout nursery closure we remained in weekly contact with all families through either Google Meet
or telephone calls. We identified 20 % of the families who were facing extreme isolation and poor
mental health which was significantly impacting on their child's emotional wellbeing. Immediately we
began face to face weekly garden visits with consistent key staff ensuring continuity of support and care
for the family.
As part of our multiagency support for families we worked very closely with our partners in Health, Social
Work and Educational Psychologist to ensure our families were fully supported. The impact of
partnership working was very effective joint planning with our partners and relationships were
strengthened during throughout the time of the pandemic.
As a result of these close relationships we found that half of the identified families required further
interventions, such as Hub provision, food provision, financial signposting, foodbank referrals
and transport provision which was carefully considered as part of a Team Around the Child.

Partners Feedback....
Educational Psychologist
I think all staff in the nursery showed such commitment to the families during the period of closure...
The leadership team was highly responsive to the needs of families, accessing supports for them as
needed. There was excellent communication with my service in responding to some crisis situations for
our families and I feel there was a great team work approach. I think the actions taken for these families
had a significantly positive impact on their wellbeing. ... The commitment to ongoing improvement and
continuing with learning is amazing. I think you have all done an amazing job, a huge well done to all.
Health Visitor
Communication between the nursery and HV services during the pandemic was paramount to the
welfare of a family...
As the 2 main agencies involved at that time the ongoing communication was crucial in planning forward
for the family
The mum of a particular family was highly praising of the support offered from the nursery.
Social Work
Thanks to the willingness of Fallin nursery staff to work creatively, a very vulnerable wee boy and his
mum were able to receive the support they desperately needed to cope with the additional pressures
associated with lockdown. Communication via email and phone with the other agencies involved was
excellent and helped us all to work collaboratively

Universal Experiences.........

Staying connected with families was the key to maintaining our strong relationship s. Staff became very
creative and shared a wide range of learning experiences daily on our social Media platform. These
included.... Storytelling, Rhyme times, Singing time, Regulatory experiences, Yoga, relaxation, baking,
Science, Makaton, Virtual Sports day, Teddy's Picnic to support children's health & wellbeing, literacy
and numeracy.
Our families responded positively and regularly shared learning from home throughout the nursery
closure and continued this once the children returned.

1 - Teddy Bears Picnic

https://sway.office.com/0LUR0H6m0eCg3SI6#content=937nuBgf2rXzns

Keyworkers Letters
Keyworkers wrote personal letters with wooden love hearts attached for all children, our families were
overwhelmed by the thoughtfulness and shared special messages of appreciation.
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The Big Garden Project...….

During lockdown our garden was completely redesigned & developed creating a beautiful outdoor space
for our children. This was very well supported through our local Community Council who helped us
source a significant amount of funding to fund the cost of all the work. We consulted with our children
and families, which resulted in a well developed space to play in lines with our children's interests and
family feedback. The families visited the garden regularly during lockdown to see progress and changes
and keep in contact with the Nursery. Families felt this was a very strong influencing factor in the
transition and settling children back to nursery.

Community Connections.....A community Caterpillar Stone Trail was
created outside the nursery grounds with families this was brought
this to life as a wider Community project. This also enabled
opportunities for the families to visit the nursery grounds and stay
connected.....

Applying Nurture & Supporting Wellbeing

We believe that our children's positive wellbeing is paramount and therefore made Nurture the very
core of the work we do in Fallin. Staffs' knowledge and understanding has grown considerably through
professional development, professional reflection and dialogue. We prioritised training to take account
of Attachment, Neurosequential Model in Education, Restorative Approaches, VERP (Video Reflective
Practice) and Attunement Principles. Staff became increasingly informed in supporting children's
distressed and dysregulated behaviours. As a result they were able to work together and provide
consistent strategies and predictable routines for those children who needed it most.
Our Environment.....
One of the most significant changes we have made is to our nursery environment. In promoting a
nurturing environment we have provided a comfortable cosy spaces with soft furnishings, music, natural
resources and soft lighting in creating a calm, relaxed and inviting environment. We have considered
children who have experienced trauma and their need for their own space at times when feeling
overwhelmed then allowing them to self- regulate before returning to play.

SAFE BASES
Our ‘Buddy Stop’ is one of our safe bases which has been created for children to visit when they feel
they don't have a friend or feeling lonely. Identified preschool children take on Leadership roles of
a ‘Buddy’ to check the space and take responsibility for the child and spend time with them at an
experience and support them to be part of a group. This is also an emotional literacy space again giving
the child time to self-regulate and become calm and reflect.

As part of our ongoing commitment to our families and community we will continue to place our
relationships at the forefront. Our aspiration is that we have a shared understanding of the impact of
child poverty and how we will work towards closing the poverty related attainment gap through our
engagement with families.

We believe this is Fallin's strength and strongly reflects our Nurturing Values and Vision.

Parents Comment.....
“I can’t praise Fallin Nursery enough, I love the whole ethos of the service and they’ve been incredible
during these worrying and uncertain times. There is always a great level of communication between
staff and parents and I know my child loves their time at nursery “

The Kindergarten as a Factor of Inclusion for
Migrant Children and their Families (KINDINMI)
Erasmus+ Programme, Key Action 2: Strategic Partnerships
2017-1-SE01-KA203-034587

English additional language (EAL) support within the Early Years.
We use a ‘Makaton sign of the week’. This encourages
the children to build confidence in using signs to
communicate rather than communicating verbally if
they are not ready to do so.

We encourage the children to identify their own name using their own
pebble for self-registration purposes. We also support them in using their
pebble to follow the snack routine step-by-step.

We use the ‘First’ and ‘Then’ boards to introduce
visuals to the children in order to increase their
understanding of following the nursery routines.
All staff also use the children’s ‘My World’
documents to support them in understanding the
children’s backgrounds without relying on the child
to tell us themselves.

These are some examples
of the visuals that are
located around different
areas within our nursery.
This encourages the
children to familiarize
themselves with these in
order to increase their
understanding.

This is the pack of
language resources
that we are provided
from the EAL team
from the Angus
Council. These
activities are usually
carried out on a oneto-one basis with the
child and their keyworker or their EAL
assistant.

We provide many resources to
stimulate children to begin talking
and reading. Many of these activities
involve encouraging them to share
their own thoughts and feelings.

“We done
good job!”

We also support the EAL children transitioning
into primary one. This includes carrying out
similar learning experiences which are more
challenging.

SHOWcase session: The KINDINMI Project (Erasmus+ funded) (The Kindergarten as a Factor of
Inclusion for Migrant Children and their Families) is a collaborative and comparative research project
on local, regional, national and European strategies and innovative practices for a better inclusion of
recently arrived young migrants in kindergarten/preschool education.

AUTHOR(S)
Catriona McDonald , Sheila Nutkins, Dorothea Scherer
AFFILIATION(S)
University of Aberdeen (Project Partners were teams from universities in Austria, the Czech Republic,
Scotland and Sweden (coordinator), who are involved on different levels in Early Childhood Education
and Care.

SUMMARY
The objectives of the project were to change attitudes, initiate new actions for inclusion in preschool,
promote preschool as a social and cultural meeting place, develop educational tools and courses.
We compared practices in different contexts and developed common tools and materials that may be
adapted and used anywhere. Preschool teachers, mother tongue teachers, headteachers, university staff
and students, stakeholders, NGOs, parents and children were involved at several levels: surveys,
questionnaires and formal or informal interviews were conducted with participants.

For Aberdeen, research demonstrated a lack of confidence in working with migrant children and their
families whose first language is not English and identified a gap in course content. This resulted in the
design and delivery of a course within the BA Childhood Practice degree (for ELC staff); informed a new
core course in first year of the MA Education (Hons) degree (Primary ITE), Languages, Literacy and
Learning and an existing course at M-Level, Language Development Pre-birth to Eight (one required
module within the M.Ed. Early Education). Courses aim to enhance understanding in how to support EAL
children; be aware of the importance of the mother tongue in supporting bilingual learning across the
curriculum and inclusion.
We have developed a ‘Pedagogical Toolkit’ to support practitioners working with migrant children and
their families designed to:


support busy early years educators in reflecting on and developing their practice to create early
learning and childcare settings where every child and their family knows that they are able, equal
and valued;



allow practitioners to recognise the positive work they already do day to day, while supporting
them in readjusting and re-evaluating the habits which inform their everyday practice so that
every single family is met, seen and involved equitably;
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enable all practices promoted through the materials to be applied to all children.

SUPPLEMENTARY INFORMATION
Link to KINDINMI website https://www.edu.uu.se/collaboration/kindinmi
Link to KINDINMI blog https://kindinmi.phwien.ac.at/
Link to ‘Heartspace’ (Pedagogical toolkit)
https://www.edu.uu.se/collaboration/kindinmi/materials/pedagogic-material/
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CURRICULUM RATIONALE IMPROVEMENT FOR EARLY YEARS
Our Unique Contexts
Ruth Reid, Early Years Workstream Lead, Northern Alliance Ruth.reid2@argyll-bute.gov.uk

“I thought it would be more about areas of the curriculum and how we could ensure we were using them to meet the needs of the
children,(but) ... I feel we learned about how we as a staff team can improve our own practice to make things better for children."

For further information, materials and background, please use these QR codes to access the Sway and Website or contact ruth.reid2@argyll-bute.gov.uk @NAEarly

Out to Play by Eco Drama
Out to Play is a creative outdoor learning project in which Drama Artists collaborate with partner
schools and nurseries to explore the role of Drama, Storytelling and Creativity in Outdoor
Learning, Play and Learning for Sustainability. Following on from the successful pilot project in
2015, winner of the Glasgow City Council Environmental Initiative Award 2016, the project has
now been running for 6 years 2017-2021 and will continue throughout 2022-23.
Eco Drama is delighted to launch our 2022 Out to Play Early Years programme of work,
commissioned by Glasgow City Council Early Years department, which will run from February –
June 2022. Building on the success of the GCC commissioned programme of work delivered
throughout 2021, which included Out to Play webinars and resource packs for all 236 nurseries
in Glasgow City Council, as well as the pilot project of Out to Play in a Day, we are pleased to
continue delivering the project to more nurseries, children and early years practitioners
throughout Glasgow during spring-summer 2022.
Please see the current news story on the home page of our website for further info:
www.ecodrama.co.uk
Out to Play with Nurseries
The Out to Play project for early years seeks to facilitate interaction with the natural world
through quality artistic, play-based experiences, re-thinking traditional views of nature and
noticing and appreciating nature within built-up city environments. Sessions are tailored to the
unique surroundings of each nursery playground, and through imaginative play, drama and
nature-themed storytelling, Out to Play aims to deepen young children’s connection to our
natural world.
Out to Play has a strong Continued Professional Development (CPD) element for Early Years
Practitioners. The project is designed to ensure a lasting legacy with the advancement of staff
knowledge, confidence and skills, empowering early years practitioners to deliver arts-based

outdoor learning and play for many years to come and have ‘Out to Play’ sessions become part
of their nurseries regular timetable.
Out to Play Resource Packs
The project has produced 3 Resource Packs for teachers, nursery and education practitioners –
the first edition Out to Play Resource Pack, a second edition pack ‘Let’s Go…Out to Play!‘ and
an Early Years Resource Pack. Over 800 copies to date have been sold in countries right
across the world, including many European countries, Canada, the USA and as far as Australia
and New Zealand!
https://ecodrama.co.uk/resources/
Blogs
The project has a bank of drama artist blogs which provide ideas and inspiration for anyone
leading creative sessions for children and young people outdoors.
https://ecodrama.co.uk/out-to-play-blog/
Reports
We have been evaluating the project yearly since 2015, and consistently see improvements in
children’s health, well-being, confidence, soft skills, knowledge and understanding. We have a
selection of reports evaluating Out to Play available on our website at:
https://ecodrama.co.uk/resources/evaluation/
The Out to Play Early Years CPD workshop
Read more here: https://ecodrama.co.uk/workshops/play-early-years-cpd-workshop/
Films
Watch the Out to Play Early Years mini documentary filmed at collaborating nursery
Westercraigs in Glasgow.
https://youtu.be/OWuXusStb08

Contact:
Emily Reid
Artistic Director
emily@ecodrama.co.uk
0141 552 9920
www.ecodrama.co.uk

SHOWCASE SESSION: CHILDREN AND
TECHNOLOGY
AUTHOR(S)
Andrew Manches
AFFILIATION(S)
University of Edinburgh
SUMMARY
Would you digitally chip your child if you knew it could statistically make them safer? The reality is
emerging technologies offer many new and emotive promises. Designs to make our children safer,
healthier, cleverer, even happier. And such designs are increasingly targeted at children in the early
years. Indeed, preschool is typically the largest market sector for learning toys and apps, tapping into
parental desires to help their children become ‘school ready’.
Clearly, there is much room to be skeptical and concerned. What research lies behind claims of new
designs? What is the impact on practices we value such as play, outdoor activity, or social interaction? If
designs are beneficial, which children will benefit and what impact will this have on those without? And
perhaps more problematically, to what extent might these technologies take advantage of children,

collecting commercially valuable data with little understanding hence consent of children, or even their
responsible adults?
Given the documented rise in accessibility and use of technologies by children in the early years, there
is a clear need for informed discussion on these types of question. Unfortunately, many claims and
concerns lack evidence, and debate is often polarised or lacking in nuance. For example, the
interactivity enabled by devices is regularly championed as a means to enable more independent,
personalised, learning experiences, only to be condemned for replacing interaction with others.
Frequently, the term ‘technology’ is used as a metonym for screen-based devices, unnecessarily
ignoring the wide variation of interfaces that children interact with – from voice recognition speakers to
activity watches. The lack of nuanced debate surrounding children and technology is a disservice to
children and unhelpful to adults who must decide if and how to integrate technology into children’s
lives. It also stunts conversations of how we might design and use technologies better.
SUPPLEMENTARY INFORMATION
The Children and Technology group at the University of Edinburgh seeks to address these questions
and has carried out a wide range of projects exploring in-depth how children interact with technologies
as well as exploring the potential to create new designs that promote practices we value. We welcome
critical discussions of this work, and hope that it serves to generate more nuanced and productive
debate around the role of technology in young children’s lives.
For more information, project summaries and contact details, please visit:
https://www.de.ed.ac.uk/children-technology
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SHOWCASE SESSION: [TITLE OF
PROJECT]
AUTHOR(S)
Hannah Murison
AFFILIATION(S)
NDNA Scotland
SUMMARY
NDNA Scotland and four member nurseries developed “Listen to me! Children’s Views on Children’s
Rights”. We took opportunity from the UNCRC (Incorporation) (Scotland) Bill 2021 to develop this
practice document which would support the ELC sector to gather children’s views on their rights from
the baby room to the pre-school room. Four member nurseries piloted each stage of the development
and provided feedback, which supported the growth of the resource. The resource identifies how
practitioners can repurpose their observational skills to be the voice of the child and “listen” to them
effectively about their views and experiences of their rights.
“Listen to me!” proposes that settings create a children’s rights floorbook, with the sole purpose of
gathering quotes, pictures and observations, organised by SHANARRI indicators. Key workers can add
anything that indicates how a child understands or has experienced each wellbeing indicator, which in
turn goes to show their experience of their rights. We encourage children to be the owners of this

floorbook and full of their language. Children can mark make and add their own thoughts and feelings.
We use SHANARRI to explore how children experience their rights. How do we know children feel safe?
Healthy? Active? Nurtured and so on. Usually we know by what they say. We detail an observation
technique that expands on practitioners existing skills. We advise the observer to alter the lens through
which they are observing. Instead of looking for developmental milestones or extending learning, we
suggest observing communication through body language particularly for non-verbal children and
babies. This could run alongside other observations and works best in rooms or small groups.
Furthermore, our pilot nurseries eradicated concerns around this floorbook being extra work as they
shared that this floorbook supports the embedding of rights based practice.

SUPPLEMENTARY INFORMATION
Engaging with our youngest children about their rights is no easy undertaking. While babies may not
fully understand their rights, they are aware when they experience them. Research shows us that
babies do “tell” us at a very early age how they prefer their world to be and it is up to us to tune in.
Babies turn their faces away from bright lights, they smile at happy faces, and they seek connection
through eye contact and body language. In addition, although they do not speak – they are vocal. They
cry, they coo, they gurgle. Everything they do is an expression of how they are feeling, thinking and
experiencing life.
“Listen to Me!” was developed to support nurseries to tune into their young children and babies with
regards to their understanding about their rights. We can see that they understand and experience
rights in their life if we know how. We ask practitioners to consider how they know children are
safe/healthy/active etc. Usually we know by what they say. However, we can observe in babies and nonverbal children too: they settle quicker with their preferred practitioner at nursery, they coo and gurgle
throughout a nappy change rather than cry and scream. They explore and push themselves to do new
things because their environment challenges them to achieve and they feel safe. We can see all this if
we just tune in. This goes for non-verbal children too, their body language is communication, and
everything they do is for a reason.
These are some floorbook pictures from our pilot nurseries:
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We can see that this page has been gathering children’s experiences around nurture. Layla has drawn a
smiling face, her keyworker has asked her about her drawing which she has explained in a beautiful way
demonstrating her experienced of being in her nursery (Kindy). The green post –it note details an
observation of a non-verbal child, which is included in the attached video. It is a perfect example of
observing for exploring children’s experiences of their rights.

3

This nursery chose to have the children cut and stick pictures into their floorbook and then they had a
chat about each one. This helped to get children’s language into the floorbook and to start a discussion
around the wellbeing indicators. We can see how chatting about the picture of Soren’s tower has led to
Nala drawing a picture of Soren’s smile. The children are introduced to their right to education through
exploring this indicator.
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This nursery chose to display the articles associated with each indicator. We can see how the key
workers have gathered pictures and words from children to highlight their understanding of their
rights. We can see without adult words that children are supported to be inclusive and that their views
are respected.
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SHOWCASE SESSION: EMBODIED
LEARNING AND GESTURE IN THE EARLY
YEARS
AUTHOR(S)
Andrew Manches
Rhiannon Thomas
AFFILIATION(S)
University of Edinburgh
SUMMARY
Have you ever asked yourself why you move your hands when you are talking, even on the phone and
no-one can see you? When we explain ideas, we often gesture, and research is now revealing how
these gestures provide a unique window into the way we think and understand the world. Cognition is
not abstract; it is embodied, and understanding the role of embodied (body-based) experiences in
conceptual development may be a powerful approach for improving learning. One implication is that
gesturing may offer a simple, accessible, and effective tool to support early STEM.

At the University of Edinburgh, we have been working with early years practitioners in both formal
(schools) and informal learning contexts (science centres) to investigate the role of action and gesture
in the development of children’s (3-6 years) science concepts. In our work, which has been funded over
the last five years by the Wellcome Trust, Economic Social Research Council, ScotPEN, and the
National Science Foundation (US), we have drawn attention to the prevalence of gesture in everyday
early years contexts. We have shown both the prevalence and variation in the way children and adult
gesture, although they have typically reflected little upon their own gestures.
The research has helped reveal the function of different gestures in this context, for example, in helping
draw others’ attention, prompt their actions, or as a means to represent certain processes (e.g.,
balancing, friction, viral spread). Our work has further revealed how gestures can evolve through
communication, often toward more abstract representations that help children link experiences, such
as the movement of a balance beam exhibit being related to a previous experience on a seesaw. By
facilitating this abstraction from experiences, gestures may present an invaluable bridge between
action and language – a key developmental challenge for young children.
SUPPLEMENTARY INFORMATION
The research has presented several important implications: 1) the potential to encourage children to
gesture to help them communicate and build understanding; 2) the potential to encourage adults to
gesture more purposefully to improve how they scaffold children’s understanding; 3) the potential to
design resources and experiences that encourage certain actions (i.e., those that represent ideas rather
than general ‘kinaesthetic learning’). To evaluate these implications, we have been working closely with
practitioners and key STEM organisations (e.g., SSERC) in Scotland to develop Embodied Learning
training and resources including an ‘off-the-shelf’ game – STEM Charades. Feedback from a recent pilot
has been extremely positive, where teachers’ insights have fed back into the research. One observation
from teachers has been the additional benefit for children with difficulties with confidence or verbal
communication. We now hope to explore this possibility by collaborating with experts in the signing
community, with the potential to realise exciting synergy between sign and gesture research and
benefit young children more inclusively.
For a 3 minute animation: https://www.youtube.com/watch?v=PLYw69l_q5g
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For free download of Covid cards output: https://www.de.ed.ac.uk/steamcharades_covid19
For more project information: https://www.move2learn.education.ed.ac.uk
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SHOWCASE SESSION: IF YOU GO
DOWN TO THE WOODS TODAY
AUTHOR(S)
Anna Styles and Caroline Jarvis
AFFILIATION(S)
West Lothian College
SUMMARY

Learning and playing outdoors is often described as life
enhancing.
There is a growing body of research evidence reinforcing the
benefits of time spent in the outdoors on physical and mental
health, resilience and confidence.
As a college we were keen to embrace and commit to the
creation of a high-quality learning space and curriculum that
nurtures a joy of learning and fosters an appreciation of the
natural environment.
Figure 1: Students learning in the forest.

The Early Learning Team have successfully embedded outdoor learning into the pedagogical
approach used along with Froebelian values and principles within practical experiences. Students at
all levels have had the opportunity to engage in outdoor learning from the outset of their courses.
This is advantageous in instilling the ethos of outdoor and sustainable learning from an early point
in their college journey. As a result, our students view outdoor learning as an integral part of
supporting children within early learning settings.
Students transition to employment equipped with a deeper understanding of the environmental
benefits of the outdoors to young children's learning and development.

SUPPLEMENTARY INFORMATION

Our outdoor learning journey began in early 2019 when there
was a recognition by the Early Learning Team relating to the
emergence of the importance of outdoor learning in supporting
young children's learning and development.
The publication of practice guides such as ‘My World Outdoors’,
‘Out to Play’ by the Care Inspectorate and the Scottish
Governments framework ‘Building the Ambition’ and
subsequent ‘Realising the Ambition: Being Me’ further
reinforced the need to adapt teaching and learning approaches
to embrace outdoor learning with students in preparing them
for current thinking in practice.

Figure 2: Enjoying a snack in the forest.

In addition, key to our curricula approach is our partnership
working with West Lothian Council Early Years Team, who
identified outdoor learning as a focus within their settings.
The project has had far reaching and long-lasting benefits for
our college community. Our approach has exceeded our
expectations and brought about transformational change to our
practice and an appreciation of the importance of outdoor
learning for our students.

“How the curriculum areas are met by outdoor activities and the

benefits within education of outdoor learning was great to learn
for the future and it has been beneficial when observing children
on placement when they are at play.
Linsey

”
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Figure 3: Shared story telling

was one of the people who wasn’t sure of outdoors! And thought I would have hated it, but I can
“Ihonestly
say it has changed my whole outlook to outdoor learning. It was great and so refreshing to
be outside working in a team and learning new things.
” Courtney.

One example of a project that showcases our work to support and develop our students skills and
confidence in supporting children in outdoor learning settings is our work with a local primary
school.
During the period when our Foundation Apprenticeship students were unable to go out on
placement, we worked with the school in a virtual way, using weekly online meetings to engage
with the children in supporting the development of language and literacy.

Figure 4: Students storytelling 'The Leaf Thief'.

The video or pupils reading the Leaf Thief gives a flavour of the innovative use of storytelling, in our
woods and then shared along with planned activities to work with the children.
The creation of the outdoor classroom has not only helped the college keep in line with the
government expansion but has created a lasting legacy which will be enjoyed by students and
visitors for years to come.
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IMPLICATIONS FOR THE FUTURE

Introduction of second outdoor classroom area
to enhance outdoor learning opportunities
offered.
Continue with partnership with local Early
Learning Centers to work with children and
students in outdoor areas.
Provide training to ELC staff to enhance
knowledge of outdoor learning and offer the
Forest Kindergarten unit to 135 Early Years
Practitioners.
Share knowledge and experience with wider
college sector.
Continue to incorporate the UN Sustainable
Development Goals (SDG) in our practice.

•

•

•

•
•

Figure 5: Learning to manage risk.
IMPACT

Many learners highlighted significant
benefits from the training, including
developing positive relationships with
peers, teamworking skills, how to engage
in play, challenging misconceptions, the
joy of embracing the outdoor
environment and benefits to their
mental health and wellbeing.
A further positive impact of the outdoor
learning approach is the significant
improvement in retention and the
success of our learners in achieving their
qualification and gaining employment as
a result.
For example, we have improved our
retention of our Further Education
learners in the early part of their course
by 2.3% and our Higher Education
learners by 1.6% from the previous year.
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Figure 6: Connection and communication.

Our approach has provided many opportunities for
cross-college and collaborative partnerships and the
promotion of our vision to support the sustainability
agenda and the colleges Net Zero Plan.
Collaborating with The Woodland Trust and The
Conservation Volunteers we aim to develop some of
our 23 Acres into an ecosystem that creates new
habitats and wildlife opportunities.
This encompasses the UN Sustainability Goals with
relevance to Goal 1, No Poverty and Goal 8, Decent
Work and Economic Growth.
Our vision is to afford every opportunity to enhance
skills, raise awareness and support the transition
into positive destinations.

Figure 7: Care and compassion

Since 2019 we have welcomed 15 ELC settings and over 200 children from across West Lothian to
our forest classroom to work with our students.
Number of students successfully delivered and achieved the Forest Kindergarten Unit between 2019
– 2022.

Number of students
300
249

250
200
150
100

85

89

2019-20

2020-21

50
0
2021-22

Table 1: Number of students between 2019 – 2022.

We have 20 staff trained in outdoor learning with 9 staff trained to deliver the SQA level 7 Forest
Kindergarten unit.
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Figure 8: Confidence, curiosity, creativity.
The following policy, guidance and literature informs our early years practice and pedagogy
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SHOWCASE SESSION: REALISING THE
AMBITION IN PRACTICE
AUTHOR(S)

Catriona Gill, Education Officer (Early Years)
AFFILIATION(S)

Education Scotland
SUMMARY

Realising the Ambition in Practice
Realising the Ambition (2020), Scotland’s
National Practice Guidance for early years was
designed to guide and support all those who
work with babies and children in early learning
and childcare (ELC) and the early years of primary school.

The guidance aims to:
• build the confidence and capability of those who work with children and families
from pre-birth to starting school and beyond.
•

make links between practice, theory and policy guidance to reinforce aspects of
high quality provision and the critical role practitioners play.

•

support improvement and quality by encouraging discussion, self- reflection and
questioning about relevant practice in each setting.

•

provide advice on achieving the highest quality of ELC and early primary
provision that will enable young children to experience and to play their own part
in Scotland being the best place in the world to grow up.

Realising the Ambition National Practice Guidance
Impact of Realising the Ambition on practice in Scotland
Since its introduction in 2020, Realising the Ambition (RtA) has been embraced by the
early years sector in Scotland and is being used by educators in a wide variety of ways,
to support improvement and develop high quality practice.
Our supplementary information highlights examples of ways in which educators are
using the document to support their work:
•
•
•
•

Developing Learning Environments
Using the Child-centred Pedagogy in Practice Cycle
Leading through learning together with families
Transitions

These examples demonstrate the diverse and creative ways the national practice
guidance is being implemented across the country. We hope they inspire, reassure and
enable us to connect as we work together to realise the ambition for all of our children
and young people in Scotland.
Follow the Education Scotland Early Years Team on Twitter @CaFTeam

SUPPLEMENTARY INFORMATION
2

Developing Learning Environments
Many settings are using RtA to support their discussions around appropriate learning
environments for children, particularly those who are staying for a longer day in ELC. A
shift in thinking about the learning environment as purely the learning space, to thinking
about it as the totality of experiences, interactions and spaces, is focusing attention on
the adult role in high quality child-centred practice.
Outdoor ELC Shetland

Using the Child-Centred Pedagogy in Practice Cycle
Cawdor Primary ELC in Nairn, have used the child-centred pedagogy in practice cycle
(2020:48) to support them in articulating their pedagogical approach.

Leading through learning together with families
RtA (2020:59) speaks of the importance of parental involvement, parental engagement
and family learning and has a significant focus on ensuring quality through critically
3

reflective practice (pp80-87). The Sharing the Ambition project based in Edinburgh,
involved the development of a community of practice to explore putting play and RtA at
the heart of family learning. Based on feedback from parents/carers, the team used
practitioner enquiry to explore ways of improving communication between school/setting
and home.
Scottish Learning Festival Online 2021 Sharing the Ambition - A community of practice
https://sharingtheambition.com/

Transitions
Transition is a complex and dynamic process. RtA supports educators to improve both
horizontal and vertical transitions using the five ‘C’s’ that contribute to a positive
transition (Burns, 2019). Award winning Bardykes Farm Nursery School in Blantyre
used the transitions section of RtA (pp88-97) during staff training, to enable them to
effectively support children’s return to nursery after lockdown.

Additional information:
Education Scotland Being me through play: Realising the Ambition in practice Wakelet

4

Cameron Sprague,
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of Training chats to
thought leaders in our
industry
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